
 
READING RATIONALE 

Context 

This rationale reflects our school’s value and philosophy in relation to the teaching and learning of 
reading. It sets out a framework within which teaching and non-teaching staff can operate and 
gives guidance on planning, teaching and assessment. 

As a special school which caters for pupils aged 4-19 with a range of complex needs, we strive to 
ensure that literacy is accessible for all and commensurate to the level and need at which each 
pupil is working.  

INTENT 

For children with significant learning difficulties, the benefits of acquiring literacy skills may exceed 
the mere fact of attaining a functionally useful level of reading and writing skill. Progress in reading 
can develop speech and language skills, auditory perceptual skills and working memory function: 
these are all areas where children with complex needs, for example, usually display difficulties. We 
recognise the importance of ensuring that their learning of literacy/ reading skills realises their latent 
abilities as fully as possible in order to give them maximum independence and opportunities to 
engage in employment. 

We will ensure that all children have equal access to the curriculum, regardless of ability. Children 
with specific reading, speech and language or other sensory developmental difficulties will be 
identified and supported through support programmes in school and external help will be sought 
where necessary. 

IMPLEMENTATION  

Approaches to teaching and learning 

The English reading curriculum is taught by teachers who will plan activities and tasks offering a 
range and balance of experience from Year 1 to Year 9, as outlined in the in the National Curriculum 
framework. Pupils are placed in ability groups and English lessons take place at the same time 
between Monday and Thursday.  
In order to raise attainment in reading, teaching at Cleaswell Hill School comprises of a balance of 
different teaching methods: 
 

• Shared reading  
• Modelled reading 
• Guided reading 
• Individual reading 
• Reading for Pleasure 

 

Shared and modelled reading 

In shared reading the teacher models the reading process to the whole class as an expert reader, 
providing a high level of support.  Teaching objectives are pre-planned and sessions are 
characterised by explicit teaching of specific reading strategies, oral response and high levels of 
collaboration.  The teacher’s role is that of the expert reader who models how the text is read.  The 
pupils, the learner readers, join in where appropriate with the reading of the text - singly and/or 
chorally.  The texts selected are rich and challenging, being beyond the current reading ability of 
the majority of the class. 

 

 



 
 

Guided reading 

Guided reading sessions are planned for and take place at all year groups from Year 1 to Year 6. In 
guided reading, the responsibility for reading shifts to the learner.  The teacher structures all reading 
tasks with pupils, who are grouped by ability, are required to read and respond to the text 
themselves with the teacher supporting.  Texts of graded difficulty are carefully chosen and 
matched to the reading ability of the group. The focus for the reading is concerned with reinforcing 
and extending strategies and/or objectives already taught in shared reading. 

 

Individual reading 

For pupil identified as ‘learning to read’, they are encouraged wherever necessary to read a text 
independently. This helps a pupil to be able subsequently demonstrate what they know when 
answering questions as part of a class, paired a group discussion. It also gives time for a pupil to be 
able to self-correct and monitor their skills.  

Children are supported to take a book home that they are interested in to support their love of 
reading and then keep another book that they can learn from at the appropriate learning level.  

 

Reading for pleasure 

Reading for pleasure and enjoyment is given a high priority and sufficient time is allowed for this on 
the timetable. Pupils are encouraged and inspired to read for entertainment at home. At school 
they are given opportunities to consolidate their reading and to use their developing skills in a range 
of contexts.  

Reading skills are cross-curricular and many opportunities are provided for pupils to practise and 
extend their reading in other subjects. Children have access to a wide range of quality texts in order 
to extend and develop their reading skills and interest in reading.  

 

Resources 

It is recognised that environments within which a pupil can read will differ depending on pupil need. 
Some students find quiet areas or sensory rooms a lot more effective to use for literacy, reading or 
communication interaction.  

We aim to provide pockets of reading areas across the school that can promote reading at variety 
of levels with a range of different resources to appeal to different ages, themes and interests.  

 

Pupils with complex needs 

Our curriculum starting point for phonics teaching in our PMLD cohort starts with the communication 
skills for any social interaction encountered by our students within sessions or the environment of the 
school. Basic elements are present in all encounters with our students using a SCERTS approach 
which include the appropriate communication method, the repetition of language used in routines, 
motivation, comfort and physical environment. Communication is supported by familiar staff who 
know the students well and who allow enough interaction in order to enable them to process what 
is happening and to give them the opportunity to respond. 

 



 
 

We create motivational learning opportunities that both enable and challenge learners 
using appropriate communication techniques including the use of voice, cues, on body signing 
and Makaton which all depend upon each pupil’s learning needs.  Through the use of sensory 
objects/stimuli/switches identified in individual sensory profiles, we promote independence to 
develop the student’s ability to make choices. 

Throughout the whole school day all specific learning opportunities, personal care, lunch times, 
moving and handling or when out in the community, staff verbally and visually prompt the students 
before any activity happens. Ongoing observations by a multi-agency team, discussions and 
rigorous and accurate assessment procedures informs teaching, drives the recording of progress 
through MAPP and is the key to the successful progress of phonics learning where appropriate or 
the understanding of language for our PMLD students. 

Phonics Programme 

Phonological awareness is fundamental to the development of phonics for reading and spelling. It 
also plays a part in vocabulary development, which involves storing and internalising the sound 
patterns of and within words. In addition, the ability to process sounds has an impact on the 
development grammatical skills and understanding. However, it is also important that children are 
successful in making progress from their own starting points in all aspects of literacy including 
language and vocabulary development, comprehension and spelling.   

For some pupils at reception age, phonics is not yet an appropriate level of learning. Letter and 
sounds correspondences are taught at a time that is right for the child depending on their level of 
need and learning potential. This is decided by teachers with support by appropriate members of 
SLT. When pupils are ready for phonics learning, we follow the Letter and Sounds phonics 
programme. 

For older children who are still struggling to develop reading skills, phonics approaches may be less 
successful than other approaches such as reading comprehension strategies, meta-cognition and 
self-regulation. The difference may indicate that children aged 11 or above who have not 
succeeded using phonics approaches previously require a different approach, or that these 
students have other difficulties related to vocabulary and comprehension which phonics do not 
target. At this point, it is necessary to use a more mature phonics system to support reading 
development. We use the Sound Reading System (SRS) to support some older students for which 
the Letters and Sounds programme has had little impact.  

 

Qualifications/ accreditations  

Pupils in the 14-19 area of learning will begin an appropriate qualification or accreditation in English 
that is linked to their prior progress and learning level. This will then support them in their future 
pathway goals.  

 

IMPACT 

Pupils make progress from their starting points within reading or literacy learning and steps are 
identified to celebrate achievement wherever possible. Resources and training are always 
reviewed and updated to provide a wider capacity for all pupils to have success within their 
capabilities. Pupils are challenged with high expectations from all staff. 



 
 

LEADERSHIP AND MONITORING 

Monitoring of the teaching and learning of reading takes place through various means:  

• Observations of Reading Fluency and phonics teaching.  
• Monitoring of planning, record keeping and assessment.  
• One to one reading where the teacher listens to a child read to establish the accuracy of the 

reading level awarded and the suitability of the reading material.  
• Learning walks to establish whether reading has been given a high profile within each classroom 

(displays, reading bookmarks to encourage home reading, book corners) especially within cross 
curricular areas of learning.  

• Evidence gathered in an audit during autumn term is used to form an action plan for reading, 
including training requirements, support needs and resourcing 

• Work scrutiny takes place 3 times per year to ensure consistency and accuracy of teacher 
judgements and to maximise the use of reading opportunities.  

 

CPD 

Staff who teach our phonics programme, Letters and Sounds, are trained and refreshers completed 
regularly by a teacher in school who is a trainer in this programme. 

Staff teaching qualifications attend regular moderation, update and review meeting with relevant 
examining bodies to stay up-to-date with the qualification/accreditation needs. 

Training is carried out in the use ICT and communication aids such as VOCAs by qualified Speech 
and Language Therapists. Training updates are also given by external agencies for any intervention 
programmes including Lexia and Reading Plus.  

 

ASSESSMENT 

In order to meet the needs of a range of pupils with complex needs, there are a number of 
assessment systems and reporting procedures in place to monitor and analyse pupil progress from 
their individual starting points. These are: Cherry Garden, MAPP, iASEND, SCERTS, and 
accreditation/qualification course tracking. Assessment data is then used to inform future planning 
and interventions for pupils who may have missed targets or not made expected progress. Within 
phase 3, pupils who have profound learning needs, pupils make progress through interaction and 
communication individually tracked through MAPP and PLIM targets.  

For pupils who are identified as being able to access literacy learning, they are grouped into classes 
according to their ability and starting point. 

 

PARENTAL INVOLVEMENT 

Support from parents is vital in ensuring consistency of learning within literacy. Parents are informed 
of the English group their child is in, the level they are working at and the support that they receive. 
Progress is reviewed regularly and parents are informed of any major changes to progress as well 
as being given updates to targets through the PLIMs being sent home and through the annual EHCP 
review process.  

 


