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Access Plan for Cleaswell Hill School 

(March 2017- March 2020) 

 

Introduction 

The Equality Act 2010 replaces previous discrimination law and provides a single piece of 

legislation covering all the types of discrimination that are unlawful.  

Schools and Local Authorities have to carry out accessibility planning for disabled pupils. The 

duties are the same as those in the previous Disability Discrimination legislation and have been 

replicated in the new Act. 

Cleaswell Hill School’s accessibility plans are aimed at: 

 Increasing awareness of equality and inclusion.  

 

 Increasing the extent to which disabled pupils can participate in the curriculum 

 

 Improving the physical environment of schools to enable disabled pupils to take    better 

advantage of education, benefits, facilities and services provided, and 

 

 Improving the availability of accessible information to disabled pupils 

We recognise the need to provide adequate resources for implementing plans and will 

regularly review them.  

Notes 

The definition of disability under the law is a wide one. A disabled person is someone who has a; 

• Physical or mental impairment that has an adverse, substantial and long term effect on their 

ability to carry out normal day to day activities. 

The definition includes people with a Hearing or Visual Impairment, Cerebral Palsy, Muscular 

Dystrophy, mental health issues and incontinence. People with ADHD, Autistic Spectrum 

Disorder, Downs Syndrome and Hydrocephalus are included. Medical conditions such as Cystic 
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Fibrosis, severe Asthma, Diabetes, Cancer, Multiple Sclerosis, Epilepsy, Sickle Cell Anaemia and 

HIV are deemed disabilities. Facial disfigurement, severe Dyslexia, gross obesity and diagnosed 

eating disorders are all included If a person has been disabled in the past (for example, cancer 

recoverers and people with a history of mental illness) they are still covered by the legislation for 

the rest of their life. 

Vision and Values 

We believe that all children and young people have the right to be healthy, happy and safe; to 

be loved, valued and respected; and to have high aspirations for their future. 

Inclusion is the process of taking necessary steps to ensure that every young person is given 

equality of opportunity to develop socially, to learn and to enjoy community life. 

Cleaswell Hill is much more than a school. It is a community built on family values. It is a place 

where children, who need a little extra, come together to learn. Learning is the focus of the 

school but learning how to treat each other well is at the heart of the school. Children from the 

age of two to nineteen are given support and guidance to help overcome the barriers that 

have affected progress in the past. Aiming for the highest levels of independence, for every 

pupil, is our goal for the future. 

School Information 

The school population has dramatically increased by 100% over the past 10 years from 87 in 

2007 to 174 (including sixth form) in January 2017.  This population increase has coincided with a 

shift to pupils with more complex conditions and needs joining the school role.  The school has 

responded to this development with an evolving provision where staffing, staff skills, educational 

practice and school premises are constantly reviewed and improved. 

All pupils at Cleaswell Hill have an Educational Health Care Plan (or a statement of special 

educational needs).  However, there is a discrepancy between the definitions of disability and 

special educational needs, e.g. a pupil with ADHD is classed as disabled, whereas a pupil who 

could have more significant learning difficulties may not ‘fit’ the disabled definition.  Due to the 

large amount of ‘overlap’ and ‘blurring’ between the definition of disability and special 

educational needs, this plan will draw on information regarding all pupils at Cleaswell Hill. 

The primary needs of the current school population (January 2017) are shown on the page 

below (fig. 1).



CHS Accessibility Report March 2017 (MJ) 

0

1

2

3

4

5

6

7

8

1 2 3 4 5 6 7 8 9 10 11 U1 U2 U3 U4 U5 U6

Primary Needs by Class January 2017 (Fig. 1)

BESD SLD ASD SLCN MLD PD PMLD VI HI Other



CHS Accessibility Report March 2017 (MJ) 

In addition to these primary needs Cleaswell Hill pupils may have one or more of the following; 

 

Physical disabilities, Behavioural, Emotional and Social Difficulties, ADHD, Oppositional Defiant 

Disorder, Autistic Spectrum Disorder, Visual Impairment, Hearing Impairment, Downs Syndrome, 

De La Tourette’s Syndrome, Speech language and Communication difficulties, Epilepsy, Left 

hemiplegia, cerebral palsy, hyperkinetic conduct disorder, Muscular Dystrophy, Homocystinuria, 

Di George’s Syndrome 

Future School Population 

This shift is confirmed through analysis of the primary needs data shown in Fig. 1. Generally, 

pupils in the younger age groups have more complex primary needs than in the older classes.   

The Physical Environment of the School 

The original school building was opened in 1959 and has the accessibility issues that would be 

expected from a building of this age. The first floor remains inaccessible to all pupils with 

restricted mobility, therefore the timetabling of groups must take into account any mobility 

needs.  

The original building has been significantly extended over the last seven years. 

In April 2010 a Hygiene Room, a sensory room, a ‘break out’ space and four classrooms were 

added to the existing main building. This extension enabled us to provide accessible modern 

classrooms for our increasing role and improved our ability to meet pupil’s hygiene needs.  The 

sensory room has allowed us to develop sensory based learning across the school and is fully 

incorporated into the school timetable with slots available to local primary schools. 

 

The Outdoor Learning Centre opened in January 2012, this fully accessible building contains 

two classrooms, two disabled toilets and an office. These classrooms enable teachers to give 

an outdoor slant to their lessons, giving all pupils the opportunity to take part in outdoor 

learning.   

New specialised rooms were added to the school in July 2013, these included two classrooms 

(suitable for pupils with complex needs), a therapies room, an additional hygiene room suitable 

for older pupils.  A Clos-o-Mat (a wash and dry toilet) was also installed in this new hygiene room 

enabling individuals a degree of independence in addressing their own hygiene needs.  



CHS Accessibility Report March 2017 (MJ) 

A new hygiene room was constructed in summer 2015 within the original school building in 

order to meet the increasing hygiene needs of pupils.  A Clos-o-Mat has also been installed in 

this room.  

IT room relocation summer 2015 providing specialist IT equipment accessible to all pupils and 

fully integrated into timetable 2015-16.  

 

Eight new hoists installed across school between summer 2015 and Easter 2016 enabling pupils 

with restricted mobility to access physio, standing frames and other activities within their 

classroom setting.  

 

The new ‘Trim Trail’ was constructed in the summer term 2015 this provides a naturally 

constructed adventure playground, a wheelchair swing and sheltered learning area.  The Trim 

Trail is used during lunchtimes and to enhance lessons, this has proved extremely popular with 

pupils. 
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The Sensory Garden was opened during the summer term 2016.  This outdoor space is fully 

wheelchair accessible and has numerous multi-sensory interactive areas.  This relatively new 

addition to our outdoor space the garden is now integrated into pupils’ learning. 

 

Specialist Sixth form classrooms opened in April 2016.  These fully accessible rooms have 

enabled all pupils to access (where appropriate) a variety of specialist courses (see 

qualification list). 

Multi Use Games Area (MUGA) and changing rooms were completed autumn term 2016.  CHS 

pupils were involved in the choice of surface for the MUGA, visiting another school to test the 

suitability of different surfaces for wheelchair use. 

The school has two minibuses, one with a tail lift.  These are used extensively across school from 

accessing hydrotherapy to Duke of Edinburgh expeditions.  

Specialist Approaches 

Our well-developed School curriculum is constantly evolving and directly linked to the needs of 

the pupils. All pupils have One Page Pupil Profiles drawn up in consultation with parents and 

subject to regular termly review. Pupils at Cleaswell are grouped according to which class 

would best suit each individual child, as a result key stages and Clusters (see School Prospectus) 

can often appear blurred, with pupils accessing lessons in different areas of the school to 

enhance their learning experience.  This is a constantly evolving process where an individual 

programme is assembled for each pupil to meet their needs/ability.  
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There are a number of learning pathways through school and staff modify their teaching 

approach accordingly. Staff may draw on the principles of small-steps teaching, with activities 

broken down into small steps in order to help children to learn and to enable progress to be 

shown. Structured approaches are also incorporated for some pupils e.g. visual timetables, to 

promote communication and independence. 

We use a range of augmented communication systems to support the development of 

language and communication. These include; Picture Exchange Communication System 

(PECS), Makaton, and hi-tech Communication Aids. 

How information is communicated to pupils is under constant development.  Makaton is widely 

used across the school.  Staff skills have been bolstered through regular training sessions 

focusing on signs that would be useful in our school setting. The whole school assembly includes 

a ‘sign of the week’ and has raised the profile of Makaton across the whole school. 

Visual time tables and PECS are also used in many classrooms across the school. These are 

utilised for both individuals and class groups.  In some classes these are used as a circle time 

activity and show the pupils the structure of the school day, giving them the opportunity to 

understand the order and content of the school day. 

 

As pupils with more complex communication needs progress through school it is anticipated 

that most class groups will have visual timetables and Makaton fully incorporated into the CHS 

learning experience. 
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Specialist Resources are available to support teaching and learning in many subject areas, for 

example, Information and Communication Technology, and Personal, Social and Health 

Education.  

 

We have an interactive Sensory Room which enables children to explore the effect of their 

actions and choices upon their environment. A number of staff are trained in delivering 

Tacpac® - a programme that combines touch and music to promote communication and 

social interaction, sensory, neurological and emotional development. 

The school staff regularly attend relevant training to update their knowledge and skills ensuring 

we continue to meet the needs of our pupils. 

Intimate Care  

At Cleaswell Hill we recognise that some of our pupils will always require assistance with their 

intimate care needs. The school is committed to ensuring that all staff responsible for the 

intimate care of children will undertake their duties in a professional manner at all times. The 

management of all children with intimate care needs will be carefully assessed by the Hygiene 

co-ordinator and care plans will be implemented. Care plans are shared between school, 

health professionals, class teachers and parents and are monitored and reviewed regularly.  

Pupils will be treated with respect at all times; the child's welfare and dignity is of paramount 

importance. Staff who provide intimate care are trained to do so. The child will be supported to 

achieve the highest level of autonomy that is possible given their age and abilities. Staff will 

encourage each child to do as much for him/herself as he/she can.  
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Moving and Handling 

At Cleaswell Hill School we adopt a Minimal Manual Handling Policy. We believe that manual 

handling should be avoided unless there is no other reasonably practicable option. Where 

manual handling cannot be avoided Risk Assessments and Safe Systems of work will be 

implemented to ensure that procedures are carried out with minimal risk of injury.  

All pupils with Manual Handling needs will be assessed by the moving and handling co-

ordinator on entry to the school. Risk assessments and care plans are shared between school, 

health professionals, class teachers and parents and are monitored and reviewed regularly. 

Individual pupils’ risk assessment will be appended to their health care plans and will be re-

assessed and updated as and when required.  

All staff who care for children/ young people with mobility difficulties are trained in safer 

handling techniques annually and provided with refresher courses/ updates throughout the 

year.  

Outside Agencies 

A wide number of professionals work in school each week to support our pupil’s health and 

education, these include: 

• Speech and Language Therapists 

• Physiotherapists 

• Occupational Therapists 

• School Nurse 

• Community Nurse 

• Diabetes Nurse 

• Epilepsy Nurse 

• Specialist Teachers for the Hearing Impaired and the Visually Impaired 

• A Counselling Service (Bliss Mediation) 

• The Teenage Pregnancy Team 

• Locality Inclusion and Support Team (LIST) 

 

In addition to the above, clinics are regularly held in School for pupils and their families and 

these include: 

• Wheelchair clinics 

• School Dentist 

• Medical appointments carried out by Paediatricians and other Consultants 

Accredited courses and Qualifications 

Pupils have access to a wide range of qualifications and are entered onto those courses that 

are felt are at an appropriate level. The range of courses currently (2016-17) taught at Cleaswell 

Hill School are shown below: 

Qualification     Awarding body 

GCSE Maths     AQA 

GCSE English     AQA 
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GCSE Art      AQA 

GCSE Design and Technology   OCR 

GCSE ICT – short course    AQA 

Free Standing Maths    AQA 

GCSE Science     AQA 

Entry Level Science    AQA 

Stem Award     OCR 

Functional Skills English    OCR 

Functional Skills Maths    OCR 

Functional Skills ICT     OCR 

Entry Level English     AQA 

Step Up to English     AQA 

Step Up to Maths     AQA 

Entry Level Maths     AQA 

Entry Level Science    AQA 

Btec Home Cooking Skills    Edexcel 

BTec Hair and Beauty    Edexcel 

Btec Travel and Tourism    Edexcel 

Btec Work Skills     Edexcel 

BTEC Level 1/Level 2 First Award in   Edexcel 

Information and Creative Technology 

 

Skills to Shine Award    Skills to Shine 

Arts Award      Trinity College London 

Bronze Award     ASDAN 

Entry Level RE     AQA 

PSD       Asdan 

Sports Leader Award    Sports leader 

Environmental     John Muir award 

Unit Award Scheme    AQA 

Duke of Edinburgh Award   Duke of Edinburgh 
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Independent Travel    Independent travel 

 

 

 

 

Involving Our Pupils 

The following link will take you to CHS pupil’s contribution to the accessibility plan. This project 

by Classes 8 and Upper 4 took place over the autumn and spring term 2016-17
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CHS Accessibility Plan 2017-2020 

Targets Strategies Outcomes Timeframe Goals Achieved 
Equality and Inclusion     

Tri-annual pupil lead 
accessibility project 

Pupil project around 
accessibility in school. 

Pupils included in shaping 
their school’s future 

Tri-annually Report complete 
February 2017 

Accessibility Plan and 
Equality Statement 
becomes an annual 
agenda item at Governors 
Meetings. 

Accessibility Plan added to 
Governor’s summer term 
agenda 

Adherence to current 
legislation. 

Annually  

Raise staff awareness of 
disability related issues 

 School to seek 
advice/training 
from specialist 
trainers where 
required. 

 Consider needs of 
specific pupils, 
both for school and 
off-site activities. 

 Staff meetings 

Staff awareness of 
disability related issues 
increased 

On going Whole School Target 
“Excellent provision for All” 
2016-17 

Physical Environment     

Ensure any proposed  
building project is 
physically accessible for 
everyone. 

Project manager 
appointed will ensure 
compliance with building 
regulations regarding 
accessibility 

Ensure all new 
construction is fully 
accessible to all 

Ongoing All new classrooms fully 
accessible.   

New accessible rooms 
fully integrated 

Creation of timetable that 
incorporates new fully 
accessible classrooms 

Pupils have access to 
purpose built fully 
accessible classrooms 

Ongoing July 13 - 2 new class 
rooms plus therapies 
room and additional 
hygiene room integrated 
into timetable 
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3rd Hygiene room 
(senior) completed  

2013-16 8 hoists in class 
rooms. 

Summer 2015 ICT room 
relocated to ground floor 
including specialist 
desks (for wheelchair 
users).  Headteacher 
office relocation to 
ground floor. 

Easter 2016 accessible 
specialist 6th form 
classrooms integrated 
into timetable. 

October 2016 Multi Use 
Games Area (MUGA) 
completed pupils 
involved in decision 
over accessible surface 
type. 

October 2016 Accessible 
changing rooms 
completed. 

 

Specialised equipment 
and resources utilised in 
learning environment 

Staff trained in using 
specialised equipment 

A more inclusive learning 
environment 

On going C Duffield - moving and 
handling trainer-Oct 
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2012 

Michelle Wright - moving 
and handling trainer Nov 
2013 

Provide Hydrotherapy on 
site 

Fundraise for pool 

Build fully accessible 
hydrotherapy pool. 

Train staff in delivery of 
hydrotherapy and 
maintenance of pool. 

 

Onsite provision for 
hydrotherapy enabling 
more pupils regular 
access. 

July 2019 Fundraising total 
£18,122.16  March 2017 
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Targets Strategies Outcomes Timeframe Goals Achieved 
Ensure that all areas of 
the school buildings and 
grounds are as accessible 
as possible. Continue to 
improve the physical 
environment for all. 

Pupil audit 

Accessibility a future focus 
for governors visit, where 
an audit and action plan 
could be produced 

Modifications made to 
school building and 
premises to facilitate ease 
of access for all. 

To be confirmed 

Short term-produce audit 

Medium term-produce 
action plan 

Long term -review 
annually 

 

Audit completed in 
March 17 

Presented to Tim Chrisp  
(CoG) by pupils, 1st 
March 2017 

Curriculum     

Continue training for all 
staff in order to meet the  
needs of all pupils 

Review the needs of all 
pupils with specific issues 
and provide the relevant 
training 

(See Appendix 1) 

All staff are trained and 
confident with issues 
regarding accessibility and 
inclusivity with regards to 
accessing the curriculum 

Ongoing Whole School Target 
“Excellent provision for All” 
2016-17 provides focus for 
staff training  

Classrooms are optimally 
organised and all 
appropriate additional 
equipment is provided to 
promote the participation 
and independence of all 

Lesson observations give 
senior leaders the 
opportunity to review 
participation of pupils. 

All pupils able to take a full 
part in lessons. 

On going  

Introduce new therapies to 
enhance  the learning 
experience 

Investigate therapies 
available that would 
benefit pupils and could be 
delivered in school. 

Staff Trained in delivering 
therapies  

Staff trained in delivering 
sensory therapies 

Staff trained in delivering 

An enhanced learning 
experience 

Pupil having access to 
therapies in school 

On going 3 Staff trained in 
Rebound therapy. 

Rebound therapy being 
delivered 3 mornings a 
week 

3 Staff trained in 
delivering Hydrotherapy 
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physiotherapy 

Targets Strategies Outcomes Timeframe Goals Achieved 
Enhance pupils 
understanding of 
citizenship 

Delivery of citizenship will 
ensure coverage of 
disability issues 

Pupils have a better 
understanding of disability 
and issues surrounding it 

Ongoing  

Pupils follow individualised 
curriculum to meet their 
learning and medical 
needs 

Care plans produced for 
individual pupils 

Range of therapies 
utilised:  Rebound, hydro, 
Tacpac,  

Targeted support 

Enhanced learning 
experience. 

Higher achievement 

Ongoing Care plans introduced 
Nov 2012 

 

 

Written/Other 
Communication 

    

Continue to develop use 
of Makaton and PECs in 
school 

Sign of the Week-
assembly 

Makaton Club 

Symbols used alongside 
written Signs e.g. 
Reception, Kitchen etc. 

Liaise closely with S&L 
therapists to fully 
implement plans into 
classroom practice 

Information 
accessed/understood by 
more pupils-independence 
developed 

Ongoing 

Signs made summer 2013 

6 Staff PECS trained since 
last report 

 

38 Staff trained in 
Makaton 

VI friendly signs 
introduced for some 
classrooms 
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Appendix 1 
 

The information below provides an overview of the specialist training, equipment and techniques 
employed by CHS staff to enhance the learning of pupils with regard to visual impairment, 
speech and language communication needs, hearing impairment, sensory impairment and 
autistic spectrum disorder.   This information has been divided into specific categories, however, 
some training, techniques and equipment are suitable for use across the different areas of need.   
 

Visual Impairment (VI)  

Training  

 4 teaching assistants have completed a ‘Partners in Learning Course’ administered by the RNIB, 

the course is accredited as a BTEC Advanced Certificate at Level 3 and has provided our staff 

with a better understanding of visual impairment and its implications for educational and social 

development.   

 Currently 11 members of staff are taking an online training course in visual impairment, 

certificated by the National Sensory Impairment Partnership (NatSIP). The course aims to give an 

understanding of common childhood eye conditions and raise awareness of the areas of 

development that may be affected by vision impairment. Practical suggestions for use in the 

classroom to ensure equality of access for VI children is also covered by the course. 

 Whole staff training in how to be a sighted guide was provided by BID services.  

 Ten staff have been trained by Guide Dogs to support Ben and Logan.  

 Class teacher attended a Cerebral Visual Impairment (CVI) conference run by the CVI society.  

 A Qualified Teacher of the Visually Impaired (QTVI) visits the 7 pupils with a significant visual 

impairment once per term to provide an update on the functional vision of the pupils.  

 A Mobility Rehabilitation Officer is currently working with two pupils to improve their 

independence in moving around the environment, including long cane training. A further two 

pupils have been referred for support in this area.  

 In the future we hope to have a teacher trained as a QTVI and staff trained in supporting mobility 

rehabilitation.   

Equipment 

Within school there are various pieces of equipment to support visually impaired pupils in their lessons, 

these include:  

 Humanware Prodigi Connect magnifying tablets – magnify text, read text allowed, change 

colour contrast and connect to a wireless camera. There are 2 of these in school, they are used in 

lessons to enable pupils to read their work and to see what they are writing. They also allow pupils 

to see an enlarged version of what is on the interactive white board when used in conjunction 

with the camera. One pupil uses the tablet and the camera to be able to see what is happening 

during whole school assemblies.  

 iPads – the zoom feature is used during whole school assemblies  

 Amigo – hand held electronic magnifier, adjustable magnification and change of colour 

contrast.  Used by one pupil in school for reading text during lessons.  

 Surface Pro – computer which connects to the interactive white board and zoom function.  Used 

by one pupil to access lessons.  

 RNIB PenFriend – audio labellers.  There are currently 6 in school, they will be used to help pupils 

navigate independently around the school with classrooms, displays, draws, books etc. all 

labelled using the voice recorder.  
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 Humanware CCTV magnifier – table top magnifier.  There are currently 2 in school used for 

reading text.  

 Zyfuse heater  – creates tactile diagrams when used with swell paper 

 Computers adapted to use larger print  

 Logan the Guide Dog  

 Two pupils use symbol canes when out of school  

 One child uses a long cane during break and lunchtimes  

 Bold lined/squared work books.  

 Erasable felt-tip pens provided for each VI pupil to write with.  

 Tactile high contrast rulers  

 Tactile dice  

 Coloured glue sticks  

 Sloping boards  

 Writing frames  

 Sheet magnifiers  

 Hand held magnifiers 

 Talking books   

 Talking scales/talking measuring jugs/high contrast bowls used for food technology lesson 

Adaptations have been made to the school environment which aim to improve the independence of 

the pupils with VI, these include tactile signs on the classroom doors and high visibility tape added to the 

edging of the stairs. This work needs to be continued into the school grounds where edges of steps and 

ramps need to be highlighted.  

Techniques  

Various techniques are used to support the children with VI these will alter depending on the child’s 

visual needs.  

Work is enlarged to a preferred current font size which is recommend by the QTVI according to the 

child’s most recent functional vision assessment. One child is currently tested by the TA’s in her class once 

a week due to her fluctuating vision. Work may also be highlighted to create a strong contrast.  

Pupils with a CVI require both their work and classroom environment to be decluttered in order to be 

able to focus their vision. Worksheets and resources are therefore adapted to accommodate this. 

Displays in classrooms are kept to a minimum to remove distractions and a green display board gives the 

pupils something to focus on and allow their eyes to rest.  

The position of the child within the classroom is extremely important, especially when work is being 

carried out on the whiteboard. TA’s ensure pupils are sitting in the correct position for the pupils to 

maximise their useful vision.  

Sighted guide assistance given to pupils as they move around school, a narrative is given to inform the 

pupils where they are.  
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Speech, Language and Communication Needs (SLCN) 

Speech and Language Therapists  

Three NHS Speech and Language Therapists (SLTs) are based at Cleaswell Hill School for a total of three 

days per week with a case load of eighty six children. During their time at Cleaswell Hill, the NHS SLTs; 

 conduct assessment of speech, language, communication, social communication and feeding 

difficulties (dysphagia) through 1:1 sessions and within the class settings, 

 create/update assessment/intervention reports and programmes, 

 facilitate joint planning with staff and parents,  

 deliver small group and whole class interventions/therapy sessions with class staff, 

 work within classrooms alongside staff to support/demonstrate SLCN interventions, 

 provide SLCN class based lesson plans to staff in order for staff to replicate sessions,  

 provide a range of resources and support for their use, including: PECS, AAC, Makaton, Language 

Steps, Language for Thinking, Black Sheep Programme and Colourful Semantics, 

 conduct training and support staff development in all aspects of SLCN. 

 

Rachael Howitt is an independent Speech and Language Provider from Metis Therapy Ltd. delivering SLCN 

interventions one morning per week at Cleaswell Hill. Rachael currently;  

 develops, monitors and supports the implementation of consistent visual timetables across the school, 

 provides advice/support surrounding the modification of classroom environments to 

facilitate/enhance SLCN across the school,  

 1:1 SLCN interventions with children as required, 

 implements class-wide communication strategies and targets, 

 provides teaching staff with advice/support surrounding the differentiation of the curriculum for 

children with SLCN difficulties, 

 supports the implementation of ‘Colourful Semantics’, vocabulary tasks and ‘Derbyshire 

Comprehension’ within English lessons for Group A, 

 works alongside NHS SLTs to develop SLCN provision, 

 plans to develop ‘Communication Passports’ with a sample of children, 

 plans to provide advice/support surrounding the development of the PMLD/complex needs 

curriculum.  

 

Clare Green (HLTA Cleaswell Hill School);  

 works alongside NHS SLTs to deliver pupils’ individual S&L targets. This is carried out during small group 

or 1:1 sessions, 

 facilitates access to and monitors the children’s individual treatment plans compiled by the NHS SLTs, 

 delivers language and communication lessons throughout the school. Where applicable, these 

sessions are tailored to the children’s S&L targets/plans and target the development of confidence 

with communication, 

 facilitates the promotion of Makaton through whole school assemblies and the ‘Makaton Sign of the 

Week’. 
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Cleaswell Hill School Speech Therapy Resources 

 Boardmaker PC CD-Rom Disk (x 1 owned) and Boardmaker Online subscription (pending) for the 

creation of paper based and interactive resources for use with PECS, visual timetables, etc.  

 PECS books, symbols, story bags and resource sacks for the facilitation of PECS.  

 A large variety of games such as ‘Pig Goes Pop’ and ‘Tumbling Monkeys’ to develop turn taking and 

PECS.  

 Applications on iPads to develop turn taking, phonological awareness and sorting skills. 

 Big Mac switches and switch adapted toys.  

 Recordable photograph albums.  

 Recordable whiteboards and speech bubbles.  

 Clicker 6 Computer Software to facilitate the creation of resources to develop SLCN within the 

classroom. 

 School Virtual Learning Environment (VLE) by ESchools is utilised to communicate with parents (e.g. 

sharing Makaton signing videos and line drawings).  

 Communication books and boards tailored to individual pupils or small groups. 

Resources Assigned to Individual Children  

 Pupil A currently uses a ‘Grid Pad 11’ with a button switch provided via a short term loan from the 

Regional Communication Aid Service (RCAS). Pupil A uses his head to activate a button switch 

connected to a screen featuring words and activities. Pupil A is then able make requests and 

comments, which are projected aloud by the integrated speaker. This provides Pupil A with an 

additional form of communication and facilitates access to a large bank of vocabulary.  This also 

aims to reduce his frustration due to his limited speech which is not always intelligible to others.  

 Pupil B currently uses a ‘Voice Output Communication Aid’ provided via a long term loan from 

RCAS. HP uses his finger to select words on the touch screen device to make requests and 

comments, which are projected aloud through the integrated speaker. This allows Pupil B to be a 

successful communicator with a range of people. It provides him with access to a wide vocabulary 

and reduces his frustration as his other forms of communication are limited. 

 Pupil C currently uses a ‘Voice Output Communication Aid’ provided via a long term loan from 

RCAS. Pupil C uses his finger to select words on the touch screen device to make requests and 

comments, which are projected aloud through the integrated speaker. This allows Pupil C the 

opportunity to communicate successfully with his peers, adults and family. It also provides him with 

access to a wide vocabulary and helps to reduce any previous frustration he may have 

demonstrated due to his limited verbal communication skills.   

 Pupil D currently has access to an iPad on a long term loan from RCAS featuring the app: 

‘Proloquo2go’. Pupil D uses his finger to select words within the app on the touch screen device to 

make requests and comments, which are projected aloud through the integrated speaker. Pupil D 

uses this device as a back up to his verbal communication, to enable his message to be understood 

clearly by his communication partner, therefore improving his successful communication 

opportunities. 

 Pupil E is currently at the beginning of the assessment pathway for AAC in order to identify a 

communication device that will meet his needs. This will assist him to be a successful communicator 

at home and school, leading to reduced frustration and any challenging behaviours which may be 

linked to his communication skills.  

 Pupil F currently has an ‘Eyegaze’, bought by his family, which he utilises at both home and school. 

Pupil F uses his eyes to complete activities and select words from a large vocabulary bank on the 

computer screen which are projected aloud through the integrated speaker. This equipment allows 
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Pupil F to have a voice at school and home, thus reducing any previous frustration. This device also 

allows the child to complete tailor made activities within lessons with increased independence.  

 

Specialist Approaches  

A range of approaches are currently utilised to develop SLCN across Cleaswell Hill School, these include:  

 Visual timetables (whole class and individual).  

 Standardised, whole school symbols for lessons and frequent places/events (e.g breakfast, play time, 

trim trail). 

 Working towards/reward charts.  

 Now/then boards.  

 Makaton signing, gesture and pointing. 

 PECS.  

 Colourful Semantics. 

 Objects of reference (highlighted as an area for development by NHS SLTs and Rachael (Metis 

Therapy Ltd.)). 

 Social skills lessons. 

 Daily social breakfast in classes 1, 2, 3, 4, 5, 6 and 8.  

 Short, focused activities. 

 Differentiated use of language and questioning including short, focused sentences.  

 Decluttered environments with furniture selected to enhance opportunities for SLCN (e.g horseshoe 

tables, toys/resources in opaque storage boxes). 

 

Training 

All members of staff (teachers and TA’s) at Cleaswell Hill have received annual ‘Dysphagia’ training from 

the NHS SLTs for the past two years. This facilitates the development of staff knowledge and understanding 

of feeding difficulties in order to provide a safe environment for all children.  

Ongoing Makaton training/support is provided by the NHS SLTs and Clare Green (HLTA) to appropriate staff.  

This develops vocabulary and confidence in the application of Makaton within the classroom. Support had 

also been extended to parents via the school VLE to enable transference and continuance of Makaton 

skills within the home environment. Further training in Makaton for staff was highlighted as a high priority by 

both the NHS SLTs and Rachael (Metis Therapy Ltd).  

Three staff members (1 teacher and 2 TAs) gained ‘PECS Level 1 (Basic)’ certification and one staff member 

(TA) gained ‘PECS Level 2 (Advanced) certification last year, leading to the successful implementation of 

PECS within classes 5, 6 and 8. Rachael (Metis Therapy Ltd.) also delivered an introduction to PECS training 

workshop for members of staff working with children whose communication skills could benefit from PECS.  

Throughout the year, several TAs and teachers attended training sessions focused on the implementation of 

‘Clicker 6’, a computer based software programme, with a particular focus on its use within the classroom 

by pupils with SLCN difficulties.  

During January 2017, TAs and teachers from Classes 1, 2, 5, 6 and 8 attended ‘Boardmaker Online’ training. 

This training allowed staff to develop their knowledge of the Boardmaker Online product and featured 

demonstrations of the creation and application of resources for PECS and visual timetables, both of which 

are utilised at Cleaswell Hill to develop SLCN. There is potential for whole school training in this area, once 

the subscription is finalised, to develop the use of symbol supported communication across the school.  
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Classes 3, 5 and English Group A staff are receiving ongoing hands-on ‘Colourful Semantics’ training within 

their lessons, delivered by Rachael (Metis Therapy Ltd) to increase staff knowledge of sentence structure 

and to develop pupils’ ability to communicate in sentences. Staff training surrounding ‘Colourful Semantics’ 

and ‘BLANK levels’ was highlighted as another area of priority by Rachael (Metis Therapy Ltd) and the NHS 

to enhance opportunities for the development of SLCN across the curriculum throughout the school. 

The development of knowledge and understanding of AAC (Alternative and Augmentative 

Communication) was highlighted as an area for training and development across the school by both 

Rachael (Metis Therapy Ltd.) and the NHS SLTs.  This would provide staff with an insight into alternative 

methods of communication, the referral/assessment pathway for AAC and how to best facilitate the use of 

the AAC devices currently owned by/on loan to the children at Cleaswell Hill.  

 

Areas for Future Development 

 Further training in Makaton for staff was highlighted as a high priority by both the NHS SLTs and 

Rachael (Metis Therapy Ltd). This would improve vocabulary and confidence in the application of 

Makaton/signing across the school. The acquisition of an easily accessible Makaton ‘resource bank’ 

featuring the Makaton line drawings or access to the Makaton app (annual subscription) would also 

be of great benefit for staff to refresh and extend their knowledge of Makaton.  

 Training in ‘Boardmaker Online’ for all staff would be beneficial once the subscription has been 

finalised. This training would develop the skills of staff currently working with the previous version of 

Boardmaker (released 2005) and provide an opportunity for staff unfamiliar with Boardmaker to 

explore how it could be used within their classrooms. As a result, the use of symbol supported 

communication, communication books, communication boards, visual timetables etc. can be 

developed across the school.  

 Training surrounding ‘Colourful Semantics’ was highlighted as an area of priority by both the NHS SLTs 

and Rachael (Metis Therapy Ltd). Such training would increase staff knowledge and understanding 

of sentence structure and facilitate a manageable approach across the school to develop pupils’ 

ability to communicate in sentences.  

 Training focused on developing an understanding of abstract language via the use of the ‘Blank 

Model’ was highlighted as an area of priority by both the NHS SLTs and Rachael (Metis Therapy Ltd). 

Staff would benefit greatly from such opportunities to develop their knowledge of ‘the levels of 

abstract understanding’ which can then be applied to pupils across the school.  

 Training surrounding AAC was highlighted as an area of priority by both the NHS SLTs and Rachael 

(Metis Therapy Ltd) within school as the nature of the pupils continues to evolve. Such training would 

develop staff knowledge and understanding of AAC, the AAC referral/assessment pathway and 

how to best facilitate the use of AAC devices currently owned by or on loan to the children at 

Cleaswell Hill.  
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Hearing Impairment (HI)  

Currently in school there are 6 pupils diagnosed with a hearing impairment, ranging from moderate to 

severe. To support these pupils with their learning we liaise closely with the Sensory Support Service. 

Throughout the year pupils are seen and monitored regularly by a specialist teacher of the deaf. Teaching 

staff liaise with the teacher of the deaf and parents to ensure that targets are addressed during lessons. 

Staff have been trained to assist pupils is using and managing equipment. 

Training  

The Whole School Deaf Awareness Training undertaken in November 2016 has provided staff with a better 

understanding of hearing impairment and its implications for educational and social development. It also 

gave an insight into how we can be more ‘deaf aware’ and how the environment can effect learning.  

The hearing impairment coordinator has recently completed and online training course in hearing 

impairment certified by the National Sensory Impairment Partnership (NatSIP). The course aims to give an 

understanding of different types and causes of hearing loss and raise awareness of the areas of 

development that may be affected by hearing impairment. Practical suggestions to create a deaf 

friendly school are also covered in the course. 

The HI coordinator is currently liaising with the sensory support team to provide TAs with a certified hearing 

impairment course.  

The HI coordinator currently attends BSL family sign lessons once per week. 

A high percentage of staff in school have completed MAKATON training and use this fluently within daily 

lessons.  

A Qualified Teacher of the Deaf (QTOD) visits pupils on either a half termly, termly, or yearly basis, 

depending on the level of need. She also offers training to classroom staff in managing equipment and 

supporting pupils with HI. 

The HI coordinator is in the process of setting up a working group to consider the acoustics of school and 

how we can improve to support pupil learning. We will be focusing on the school hall and 1 classroom 

initially.  

In the future we hope to have a teacher trained as a QTOD. 

Equipment 

Pupils with HI take responsibility of their hearing aids, soft bands and radio FM systems. However, staff, are 

trained to support pupils in checking equipment, cleaning aids and replacing batteries as and when 

required. 

Adaptations to the school environment are now under way which aim to improve the independence of 

the pupils with HI, these include soft furnishings, soft pads on tables and chairs and quiet areas within 

school or classrooms. 

Techniques  

Various techniques are used to support the children with HI these will alter depending on the child’s 

hearing needs.  
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 Pupils are positioned appropriately to be able to see the teacher and the board clearly.  

 Staff are aware of background noises which could inhibit learning for an HI child such as air 

conditioning, music playing, windows being open etc.  

 Staff make a conscious effort to look at HI pupils when speaking to them to give the pupil the 

opportunity to lip read as well as listen. 

 Staff take into consideration the positioning of light within the room and ensure they do not stand in 

front of windows when talking to a HI pupil. 

 Staff understand that pupils with HI will tire easily due to the levels of concentration needed to hear. 

We are looking at providing quiet spaces for break times so that pupils can rest.  

 We use MAKATON, PECs and Boardmaker to provide alternative methods of communication for pupils 

with HI. 

 We refer to the Hearing Checklist when there are any concerns of a child’s hearing and take 

appropriate steps from there.  

 

Pupils with a HI require both their work and classroom environment to be acoustically appropriate. 

Classrooms are adapted to suit the needs of each pupil. 

The position of the child within the classroom is extremely important, especially when the teacher is talking 

to the class. TA’s ensure pupils are sitting in the correct position to maximise their hearing.  

TA’s can provide 1:1 support to reinforce instructions to HI pupils. They can also provide pre-learning 

sessions so that pupils have an awareness of lesson content before the actual lesson.   
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Sensory Impairment (SI)  

Sensory Impairment (SI) or Sensory Processing Disorder (SPD) describes a difference in the way senses are 

processed by the brain. We are constantly taking on board information through our senses. Our brains 

then continually process this sensory information to make sense of what is going on around us. When a 

person has a sensory processing disorder, it can impact significantly on every aspect of daily living. 

There are a number of conditions for which SPD is also very commonly present. These can include; 

Autism, ADHD, ADD, Bipolar disorder, OCD, Tourette’s syndrome and Visual/Auditory disorders. The vast 

majority of children who are on the autistic spectrum also have a sensory impairment, as do many with 

ADHD. 

Training  

The SI coordinator is booked to attend a Hirstwood training course called Sensory Approaches to 

Challenging Behaviour. The course will focus on ways to modify an individual’s learning environment to 

maximise their learning potential using sensory approaches and techniques.  

There are currently eight staff within school, including both teachers and teaching assistants, studying 

towards a Diploma in Sensory Processing Disorders. This will raise awareness of symptoms and behaviours 

as well as how to use therapies and interventions to support children with sensory impairments.  

Two members of staff attended Tacpac training and have implemented this throughout school resulting 

in Tacpac being delivered daily by a number of teachers and teaching assistants. Tacpac is a sensory 

communication resource using touch and music to promote communication and social skills. 

Staff in classes 1-6 and class 8 have been trained to deliver specific OT strategies which help regulate the 

children with SI and provide them with the sensory input they require. 

Four teachers have attended ‘An Introduction to PMLD’course, on which part of the day covered the 

links between PMLD and SI. 

Three staff members have attended Rebound Therapy training which, amongst many other benefits, 

aims to help regulate sensory seeking behaviours. 

There are currently three members of staff who have attended Hydrotherapy training which again aims 

to help regulate sensory seeking behaviour. 

An NHS Ocupational Therapist currently works within the school 2 days per week. Her role is to identify 

children with sensory processing needs and develop strategies to support them in accessing the 

curriculum through addressing sensory seeking behaviours. 

Equipment 

Within school there are various pieces of equipment to support children with sensory impairments. These 

include: 

 Sensory room. 

 Trampoline used for Rebound Therapy sessions (as mentioned above). 

 Sensory story bags. 

 Peanut/sensory balls. 

 Weighted vests/blankets. 

 Therapy putty/stretchy bands. 
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 Vibrating bugs/ cushions/ tubes. 

 Deep pressure brushes/ massage tools. 

 Trampets.  

 Spinning top. 

 Stretchy lycra. 

 Tacpac sets and equipment. 

 Adjustable chairs and tables. 

Techniques  

Various techniques are used to support the children with sensory impairments, these will alter depending 

on the child’s sensory needs.  

 Pupils are given quiet areas to work to avoid over stimulation and to reduce sensory distractions. 

 Classrooms are adapted to suit the needs of children with sensory processing disorders.  

 Trampets are used to allow children to self-regulate and gain sensory input by bouncing 

between work tasks,  

 Peanut balls are spinning tops available to provide vestibular input. 

 OT equipment is available to provide an alerting or calming effect. 

 Classrooms are clutter free to avoid overstimulation.  

 Children with sensory impairments are offered Rebound Therapy sessions once or twice a week to 

help regulate sensory seeking behaviour. 

 Tacpac is used as a calming technique and provides sensory input through deep pressure. It also 

aims to help pupils process information regarding touch and body awareness. 

 Staff are aware of background noise or visual stimulation which could inhibit learning for a child 

with an SI and try to reduce this where possible.  

 The sensory room is used to provide sensory stimulation and is currently used by most classes within 

school. In the future, we aim to adapt the sensory room to improve the balance of equipment for 

all of the senses. 
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Autistic Spectrum Disorder (ASD) 

Overview  

A total of 41% of pupils on role have a diagnosis of ASD; 27.4% have ASD registered as their primary need. 

Practice to accommodate ASD pupils is therefore evident throughout all aspects of the school. With 

increasing numbers of pupils progressing through school with ASD we are looking to develop and 

improve our provision further to ensure pupils are fully accessing the curriculum and in turn maintaining 

consistently high levels of attainment.  

Training 

There have been numerous training activities completed by staff used to aid pupils with ASD. Recent 

relevant staff training is outlined below; 

 PECs –5 members of staff trained level one or level two PECs. All staff took part in an introductory 

PECs training to ensure that all staff have a basic understanding of how PECs can be successfully 

integrated into pupil learning. 

 ELSA- 4 members of staff have undergone ELSA training. This allows strategies to be used to explore 

difficult concepts like emotions and discuss ways in which pupils can express themselves in a 

positive and productive way. Most prevalent for those pupils with ASD, ELSA staff are also trained to 

write appropriate social stories for pupils who require this additional support.  

 ASD in Children – two members of staff attended this introductory course to learn specialist 

approaches that could be put into everyday practice.  

 Makaton – all staff employed pre-2016 have received Foundation Level training in Makaton 

communication. 

 TEACCH – 2 members of staff fully trained in TEACCH, providing techniques suitable for pupils with 

ASD. 

 Sensory Processing Disorders Awareness Diploma –6 staff have undertaken an online course 

developing awareness and strategies to engage with pupils with sensory and processing difficulties. 

 TACPAC – 2 members of staff currently trained in TACPAC which is a sensory communication course 

using touch and music to help communication and social skills.  

 Rebound Therapy – 3 members of staff trained to deliver rebound therapy programmes to pupils 

across school with varying degrees of needs. This includes many of our ASD pupils.  

 ASD Essential Modules (NAS) – 1 teacher is currently undertaking five learning modules through The 

National Autistic Society to develop their awareness and understanding of ASD and the difficulties 

children with ASD face at school and in the community.  

 Raising Attainment in Pupils with ASD (Creative Education) –1teacher to attend training course 

designed to develop practical strategies to overcome the barriers ASD places in the way of 

learning.    

In future, we plan further training regarding new approaches to ASD in the school environment and 

produce a group of specialist staff within the ASD field (linked to Whole School Target 1). 

 

Links with Other Professionals 

We have a number of close working relationships with other professionals in developing the best possible 

practice for working with pupils with ASD.  
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 Speech and Language Therapists – we have very close links with the speech and language team 

within school. Class teachers continually liaise with the speech and language team regarding 

specific children and implement any strategies suggested by the speech and language team into 

everyday practice. Speech and language targets and documents are reviewed with parents and 

other professionals at annual reviews.  

 Occupational Therapist- A specialist OT is on site 2 days per week.  All classes have had an OT 

assessment and class teachers are in constant discussion with the OT regarding developing the 

classroom environment to make it more accessible for all pupils. (Please see equipment for further 

information) 

 Autism accreditation and the National Autistic Society – We are in discussions with The National 

Autistic society in relation to obtaining ‘Autism Accreditation’. The ‘Autism Accreditation’ is an 

internationally-recognised process of support and development for all those providing services to 

autistic people. In obtaining the accreditation, it is recognised you are committed to 

understanding autism and that your service is setting the standard for autism practice. 

Techniques/ Practice 

 ‘First and Then’ boards are used to focus the attention of pupils to remain on task for extended 

periods of time or to motivate pupils to engage with a work task through emphasis of a reward 

once completed.  

 Merits are used throughout the school to motivate pupils to engage and participate in learning. 

Pupils can achieve various awards for collecting merits throughout the year which include a small 

prize and a certificate in assembly.  

 Picture Exchange Communication System (PECs) is used with pupils with communication difficulties. 

It is a form of augmentative and alternative communication using prompting and reinforcement 

strategies that can lead to independent communication.  

 One Page Profiles for every pupil in school are displayed in all classrooms. They are also directed to 

new members of staff and provide essential information including how each child’s needs manifest 

themselves and any specific interventions and strategies which are used for that child.  

 Pupils participate in Tacpac, a sensory communication course using touch and music to help 

communication and social skills. Tacpac combines the sense of touch and music through social 

interaction.  During Tacpac sessions children are encouraged to interact with a familiar adult 

through eye contact, vocalisation and gesture. Tacpac is also used to support children to develop 

an awareness of their own bodies as well as to accept touch and begin to learn and demonstrate 

their own likes and dislikes. 

 Rebound Therapy is used to facilitate movement, promote balance, an increase or decrease in 

muscle tone, relaxation, and sensory integration, improve fitness and exercise tolerance, and to 

improve communication skills.  For those children who require it, PECs are used to ask for what they 

would like to do on the trampoline. During these sessions children are also practising turn taking 

skills, spending time working on individual OT targets and improving sensory processing skills. 

 Many of our pupils with ASD have difficulties in accessing the wider experiences of school life. Our 

kitchen manager currently has a list of several pupils in school who require differentiated lunch time 

provisions such as separate items on different plates to aid in their access to school life and enjoy 

the social benefits of sharing lunch with their peers.  

Equipment 

Much of the equipment is provided or advised by our on-site OT as a means to address areas of 

concentration, engagement in lesson or sensory exploration. These are often used as an appropriate 

form of stimming (the repetition of physical movements, sounds, or repetitive movement of objects 

common in individuals with developmental disabilities), without the pupils becoming disengaged in 

learning. Although the following list is not conclusive, it provides an overview of the varied use of 

equipment throughout school. 

https://en.wikipedia.org/wiki/Augmentative_and_alternative_communication
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 Sensory Cushions  

 Theraband 

 Theraputy 

 Fidgets  

 Ball chair  

 Chew toys 

 Visual timetables 

 Now and then board 

 Ear defenders 

 Lecky Chair 

 Vibrating tubes 

 Weighted blankets 

 Weighted jackets 

 Trampet 

 Yoga ball 

 Big mac switch 

 PECs boards  
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